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Overview 

 

 • Introduction and summary of ‘Scaffolding Academic Literacy’ 
(Rose et al., 2008) 

• Observation of our students’ needs and limitations of existing 
provision 

• What we thought we could do about it 

• Examples of materials developed 

• Conclusion 

• Questions/discussion 



Introduction: Scaffolding Academic Literacy (Rose et al, 2008, p169) 



The ‘Preparation for Reading’ stage (Rose et al, 2008, p169) 

1. Preparing before Reading 

2. Paragraph-by-Paragraph Reading 

3. Paragraph-by-Paragraph Text Marking 

4. Sentence-by-Sentence Text marking 



limitations of existing provision/rationale for re-development 

• ‘Content’ not generally foregrounded in much of our own 
materials (and EAP generally) 

• Emphasis on apparently transferable ‘skills’ 

• Underpinned by continuing mainstream subscription to 
language-conduit metaphor 

• Teachers avoid close reading of short excerpts 

• Poor classroom interaction with source materials 

• Students’ essays disappointing 
 



What we thought we could do about it 

• Initially developed materials that closely followed Rose et al’s (2008) 
‘Scaffolding Academic Literacy’ approach :  

 ‘findings suggest that the Scaffolding Academic Literacy methodology could 
be valuable for teachers working with international and other students for 
whom English is a second language’ (p. 166). 

 

• See Rose & Martin (2007) for ESL application 

 

• Initial impressions positive: 

– Field knowledge improved 

– Better interaction with sources 

– Familiarisation with genre of academic texts 

– Less plagiarism 
 



However... 

• Not enough time/curriculum space 

• Lack of variety 

• very teacher-centred 

•  students’ expectations changed 

• did not really promote independent learning  
 



So we thought... 

  

 
Can we pursue a ‘scaffolded’ 

approach BUT  in a more 

learner-centred, task-

centred, inductive way? 



The ‘Preparation for Reading’ stage (Rose et al, 2008, p169) 

1. Preparing before Reading 

2. Paragraph-by-Paragraph Reading 

3. Paragraph-by-Paragraph Text Marking 

4. Sentence-by-Sentence Text marking 



Example 1 









Example 2 

 



Example 2 

      Read the extracts from Lechner and Steger below: how are they different in perspective? How 
does the grammar in the second example help you better understand their views?  

1 

   ‘The Seattle protesters made a motley crowd.’ 

         (Lechner, 2009, p268) 

 

         ‘… this impressive crowd represented more than 700 organizations and groups.’ 

         (Steger, 2009, p117) 

 2 

        ‘While the battle gained a “global” aura in the retelling, most participants were from North 
America, and among them were union members, brought in by the AFL-CIO, whose main demand 
for limits on trade agreements could have been mistaken by workers elsewhere for a form of self 
serving protectionism rather than an expression of global solidarity.’ (Lechner, 2009, p268) 

  

        ‘In spite of the predominance of North American participants, there was also a significant 
international presence.’ (Steger, 2009, p116) 

 

 



Examples 3 & 4 

Course: Academic Skills for MN1001 Management and the 
Modern Corporation 

 

Objectives: Discipline-specific language/literacy/skills 
developed around the content (lectures, seminar readings, 
essay tasks) of the core first-year Management course 



 



Example 3 



Example 4 



So, in summary … 

Original Scaffolding Ac Lit pedagogy Adaption 

1. Preparing before Reading Synopses reformulated as opinions or 

situations to discuss/respond to 

2. Paragraph-by-Paragraph reading • Systematic/thematic treatment of 

vocabulary 

• Tasks, e.g. comprehension questions 

3. Paragraph-by-Paragraph Text 

Marking 

• Systematic/thematic rather than ‘ad 

hoc’ focus on vocabulary 

• Where possible, link back to stage 2 

4. Sentence-by-Sentence Text Marking • Shift to inductive framing with 

questions 

• Contrast of two texts 



Concluding thoughts 

• Scaff Ac Lit/EAP ‘fusion’ perhaps not a radical shift in the types of tasks, but a shift 
in the rationale driving them  

• ‘Transferable skills’ of skimming/scanning etc. traditionally given too much weight 
at expense of genuine content comprehension 

• ‘Genre understanding’ more important for students to be able to transfer to their 
independent reading of academic texts.  

• We’re looking at  development of a ‘deeper’ understanding of rhetorical tools 
employed by authors 

• Engaging with, rather than avoiding, ‘difficult’ texts 

• Dealing with field and content is messy and not easily resolvable  

• For this reason many published materials (as  well as in-house!) perhaps ‘sanitise’ 
the reading element, presenting it unproblematically. 



References/Further Reading 

 Allison, D., Berry, V. & Lewkowicz, J. (1995) ‘Reading-Writing Connections in E.a.P Classes: a Content Analysis of Written Summaries 

Produced Under Three Mediating Conditions’ RELC Journal, 26:2, pp. 25-43 

 

 Asencion-Delaney, Y. (2008) ‘Investigating the reading-to-write construct’ Journal of English for Academic Purposes 7, pp. 140-150 

 

 Carson, E. J. & Leki, I. (1993) Reading in the Composition Classroom. Heinle & Heinle 

 

 Dovey, T. (2010) ‘Facilitating writing from sources: a focus on both process and product’ Journal of English for Academic Purposes, 9:1, 
pp. 45-60 

 

 Fitzgerald, J. & Shanahan, T. (2000) ‘Reading and Writing Relations and Their Development’. Educational Psychologist, 35:1, pp. 39-50 

 

 Kennedy, M. L. (1985) ‘The Composing Process of College Students Writing from Sources’ Written Communication, 2, pp. 434-456 

 

 Kucer, S. L. (1985) ‘The Making of Meaning: Reading and Writing as Parallel Processes’, Written Communication, 2, pp. 317-336 

 

 Martin, J. R. & Rose, D. (2007) ‘Interacting with text: the role of dialogue in learning to read and write’ Foreign Languages in China, 4:5, 
pp. 66–80 

 

 Rose, D., Rose, M., Farrington, S. & Page, S. (2008) ‘Scaffolding academic literacy with indigenous health sciences students: an evaluative 
study’ Journal of English for Academic Purposes, 7, pp. 165-179 

 

 Turner, J.(1999) ‘Academic Literacy and the Discourse of Transparency’. In Jones, C., Street, B. & Turner, J. Students Writing in the 
University. Amsterdam: John Benjamins 

 

 


